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A RAPIDLY changing world requires
modern man to continue his learning
throughout his life time. Further-
more, his needs for particular kinds of
education change as he progresses vo-
cationally, socially, economically, cul-
turally, and physiologically. Profes-
sional concerns are likely to dominate
the learning interests of the young
adult (age 25-35) as he attempts to
establish himself in a vocation and a
home. In middle adulthood, having
established himself vocationally, the
individual may place increasing em-
phasis on civic and social activities.
He probably will join clubs and civic
organizations, serve on community
boards and civic-improvement com-
mittees, and may even seek elective
ofhce as a part of his participation in
the political life of his community,
state, and nation. As the individual
nears the age of retirement, cultural
and interpretive aspects of life and
the problems of advancing age are
likely to become of increasing con-
cern. Through a life-long program
of education the individual may be
helped to satisfy these changing con-
cerns of adult life.
White’s chart on &dquo;The Changing
Pattern of Adult Concerns,&dquo; which
follows, illustrates the concept. Ex-
amples of how this changing pattern
of adult concerns might be translated
into specific programs of education
for two individuals are given in two
highly imaginative cases. They outline
two patterns of life-long adult learn-
ing which might emerge for two
mythical adult part-time students in
university adult education, Mrs. Mary
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Colton and Mr. Harry Garfield. Some-
thing similar to the following might
happen, i f adult education made the
individual the focus of planning and
i f the individual availed himself of
the opportunity for life-long learning.
In practice, of course, programs
would not be set up in advance but
would emerge as programs of adult
education were employed by an in-
dividual in a developing pattern of
life-long learning. Such a program is
never a &dquo;planned&dquo; program but al-
ways a &dquo;planning&dquo; program adjusting
to the dynamic needs of an individual
in a dynamic culture. Specific courses
are listed only for the purpose of il-
lustration and are in no sense projec-
tions of programs which might actual-
ly emerge in planning. Each program
listed, however, is currently being of-
fered by one or more universities.
A method code at the right of each
program indicates CL for class, SC
for short course or conference, C for
correspondence study, TV for edu-
cational television, R for radio pro-
grams, and LF for study-discussion
groups.
CASE i-A PROJECTED PROGRAM OF LIFE-LONG LEARNING FOR
MRS. MARY C. COLTON
Description of Mrs. Colton as she enters the program of University Extension:
Mrs. Mary C. Colton is twenty-five years of age, married, and has no children. She
has a middle class family background, has graduated from high school, and has completed
two semesters of a two-year curriculum in secretarial science at a state university. Her
work experience includes three years as a dental assistant and two and one-half years as
a secretary. Her husband is currently completing the last year of his work toward a
master’s degree in a professional field, and she is assisting in financing his educational
program through her work as a secretary.
The projected educational plan which follows assumes: (1) that Mrs. Colton will
continue to work as a secretary for approximately two years following her husband’s
graduation as he establishes himself in his profession in the city in which he finds his
first professional position, (2) that Mrs. Colton will be interested in continuing education
which will be both cultural and vocational, (3) that the Coltons will have an average-
sized family of three children, (4) that Mr. Colton will continue to make satisfactory
progress in his profession, achieving for his family a middle class socio-economic status
in the community. It is further assumed that Mrs. Colton will re-enter a profession or
vocation once her youngest child has reached the age for school attendance.
Courses completed prior to entering program:
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CASE 2-A PROJECTED PROGRAM OF LIFE-LONG LEARNING FOR
MR. HARRY GARFIELD
Description of Mr. Garfield as he enters the prograna of University Extension:
Harry Garfield is twenty-six years of age, married, and has one child. He is a 1956
graduate of a university, with a Bachelor’s degree in aeronautical engineering. Aside from
his vocational field of engineering, Mr. Garfield has developed an interest in the study
of American history, in art and design, and in music appreciation. He is presently em-
ployed by a large aircraft firm as a project engineer at a salary of $9,600.00 per year.
He hopes to advance in the company to a position in management.
The projected educational plan which follows assumes: (1) that Mr. Garfield will
continue his education within his special field of aeronautical engineering while preparing
himself for a post in top management, (2) that the Garfields will have a family of four
children, and (3) that Mr. Garfield will make satisfactory progress toward his vocational
goal.
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Although adults in general share
common developmental tasks as out-
lined by Havinghurst and others, the
uniqueness of the individual and the
complexities of the culture in which
he lives, and will live, demand a com-
prehensive pattern of programming.
These case studies illustrate what
might happen in planning for two in-
dividuals ; but more important, they
suggest the number and variety of
programs needed to serve the indi-
vidual needs of thousands of adults.
Fortunately there are many agencies
attempting to meet adult education
need, and there are many methods of
adult education available to the agen-
cies in their efforts to accomplish adult
education programs. No one of the
major agencies of adult education has
the responsibility for comprehensive
programming to serve the life-long
needs of all adults. It is almost cer-
tain that no single agency now offers
such comprehensive programming in
adult education. The situation sug-
gests a most interesting question for
research: Do the elements of compre-
hensive life-long programming now
exist in the combined offerings of all
adult education agencies in the United
States? If they do, how can they be
made available to all adults in every
community? If they do not, how can
agencies cooperate in the development
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